Automaticity: Repeated Reading

(30-45 minutes)

Grade Level: Second/Third Grade

Lesson Format: One-on-one instruction (this lesson could be taught in a small guided reading group)

Lesson Objectives:
Students will read a grade-level appropriate text accurately.

Students will read a grade-level appropriate text at an appropriate pace.

Standards:

ELA2R2: The student demonstrates the ability to read orally with speed, accuracy, and expression.
The student

a. Applies letter-sound knowledge to decode quickly and accurately.

b. Automatically recognizes additional high frequency and familiar words within texts.

Materials:

2 copies of Reading Attitude Survey

2 copies of The Zacharys’ Plans-Level N

2 copies of Our Old Friend, Bear-Level O

3 copies of A Good Friend

2+ Oral Reading Record Forms

2+ Running Record Worksheets

Stopwatch

2 copies of the following poems by Kenn Nesbitt retrieved from www.poetry4kids.com
o “IDo Not Want to go to Bed”

“My Pig Won't Let Me Watch TV”

“Bubble Wrap, Bubble Wrap”

“My Excellent Education”

O O O O O O O O

o O O
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http://www.poetry4kids.com/

Resources: MLPP Oral Reading Assessment

Rationale/ Background: Students need to be able to use letter-sound and high frequency word
knowledge to quickly and accurately read a grade level text. Students who do this often do better on
assessments, have a more positive reading attitude, and read more for pleasure. Fluent reading helps the
student so that they will be able to use most of their cognitive resources comprehending the text. In order
to establish appropriate fluency instruction for each child, an oral reading assessment should be
performed to understand what each child knows when reading aloud.

Lesson Opening: Tell the student that you will be teaching them about a strategy that good readers use
today. Say, “Before we get started, | want to learn more about what you know about reading. [ would
like you to tell me more about how you feel about reading by completing this survey. (Read each
question to the child aloud and explain further, if necessary.)

After child completes the survey, discuss one or two of his answers to better connect with the student.
Choose positive areas in which you can connect to or ask more about to make the child more comfortable.

Tell student, “My, you seem like you are a great reader! Do you know one thing that good readers do,
they read with appropriate fluency. A fluent reader reads at a good rate: not too fast and not too slow,
reads most words correctly, and reads with expression. It is so important to practice fluency because the
quicker and more accurate you read, the more brain energy you can give to remembering and enjoying
your story. | love to read because books are funny, connect with my life, and help me learn many things.
Do you want to learn how to remember and enjoy a story better?” (Hopefully they will say “YES!”)

Continue, “You hear fluent reading when people read aloud because their voice sounds like they talk and
they make reading sound interesting. Today | want to show you how to read using a natural voice. This
means, read at the same rate that you talk. This is one way that you can become more fluent of a reader.”

Before Reading: Show the student two on-level books that may be of interest to him.  Tell the student
that he may choose one of the two books that he will read today. Give him a few minutes to view the
cover, take a picture walk, and read the back of each book. (If the child does not know how to choose a
book, tell him that a good way to choose a book is to read the title and look at the front cover. Assist by
asking questions, if necessary.)

Artifact 2



Ask the student what he predicts the story to be about. Listen to his responses. Tell the student that you
will listen to his reading today. You want him to read using a natural voice. Tell him, “While you are
reading | am going to be writing down all the things that you are doing well. | will be writing very fast so
I can be as accurate as possible.”

When he is ready, begin the timer and complete a formal running record on the Running Record
Worksheet. Have the child read the first page of the grade-level appropriate text with is 250 words. The
teacher will conduct a formal running record of the child’s reading on the first page of the story.

After the child has completed reading, ask him to retell what he read. The teacher will then use the Oral
Running Record Rubric to record the results of the running record.

During Reading: Tell the student all the wonderful things that he did while he was reading. Tell him
that today you want to show him how to get even better at reading naturally. Tell the student, “Today I
am going to read you a short passage called A Good Friend. | want you to listen to the rate at which |
read. Notice how | read not too quick and not too slow. While I am reading | am not only reading all the
words correctly, | also am pausing at commas and periods, raising my voice when it is a questions, and
sounding excited when | see an exclamation mark. After | read the passage to you, you will get a chance
to read it too.” The teacher will read the passage.

After the teacher reads, tell the student what he should have noticed about the teacher’s reading. Make
sure to answer the following questions:

e How do you know I read naturally?
e What did | do to make my voice exciting?

Then, ask “What do you want to make sure to do with your voice when it is your turn to read?”

Tell the student that you would like them to practice reading with you. They will echo you after you read.
The teacher will reread the passage sentence by sentence and the student will echo the teacher. (Repeat
this step until the child’s oral reading sounds natural)

Next, praise the child for their good reading skills. Tell the child that now they will read the passage
together. The student and teacher will read the passage chorally.
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After Reading: Tell the child that they are ready to transfer their natural reading to read a funny poem.
Place several funny poems in front of the child so they can transfer their learning about natural reading to
a new text. Tell the child that poems are a great way to practice reading quickly and accurately because
they usually have short lines. It is easy to read shorter lines because your eyes can quickly see which
word comes next. Have the child select a poem that they think is funny and would like to practice. (If
needed, tell them that they can pick a poem that sounds funny to them or that they are interested in.)

Tell him that he will perform the poem in front of his family at the end of the lesson because you want his
family to see how fluent of a reader he is becoming. Have the child read the poem aloud. (If the child
was not able to appropriately transfer their learning to the poem, ask the child, “Would you like to echo
read or choral read to get you ready to perform?” The child chose one or both ways to practice. If he
doesn’t know which strategy to pick, tell him to pick the way he learned the most.)

After the child has read the poem independently, ask the child to retell the text. You can prompt by
saying, “What happened in the poem? How do you know?”

PRAISE THE CHILD! Tell them what you notice them doing well. Begin by saying, “You did
I That is exactly what good readers do! | am so proud of all your hard work today.”

At the end of the lesson, invite the family into the study to listen to their child perform.

Lesson Conclusion: Tell the student, “Today and everyday when you are reading, I want you to read
with a natural voice. This means reading at a similar rate that you speak. When you read naturally, your
brain can focus on reading for meaning, like making connections, predicting, inferring, and enjoying your
story. Today we practiced this by reading a passage at your reading level and then transferring your
learning to a funny poem.

One way to practice reading naturally is to listen to experts read, echo them while reading, read together,
and then read on your own.” Ask the child if they have any expert readers in their house. (If they do not
think of it, tell them that their parents, grandparents, neighbors, older siblings, babysitters, etc are all
expert readers and can help them get better.) Tell him that you would like them to listen to expert readers
each day. After listening to the expert read, you would like them to practice naturally reading aloud by
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echoing and reading with one big voice with the expert. They can also show off their skills and show the
expert how great they are at natural reading by performing their reading independently at the end.

Remind the child that reading aloud naturally will help them read “in their head” naturally. The only way
to get more natural at reading is by practicing.

Adaptations and Extensions:

o Ifthe child’s formal assessment shows that the current text is too easy or too difficult, reassess
with the appropriate level book.

o Adjust passage difficulty if necessary (A Good Friend is a beginning third grade text)
Repeat any portions of “After Reading” as necessary until the child is able to read with a natural
voice

Assessment of Objective:

Obijective: Student will read a grade-level appropriate text accurately.

I will formally assess this objective with an Oral Reading Record.

Obijective: Students will read a grade-level appropriate text at an appropriate pace.

I will know that they have met the objective if their reading aloud “voice” sounds like their speaking
voice.

I will know that they have met the objective if they can read the passage and poem accurately and
naturally.
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Artifact 6

Section VII

Oral Reading

Rationale

Oral reading provides a window for the listener to understand the tegration of skills that the child
uses to read. Children who read accurately, quickly, and m phrased units, often do better on assess-
ments of reading, their attitudes toward reading are more positive, and they are more likely to read
for pleasure. Fluency plays an important role in becoming a good reader. We also know that the
mtegration of reading skills appropriate to the text level and genre, foster reading rates and accuracy

related to comprehension.

One way to assess fluency is to document in written form the child’s oral reading. By histening to,
documenting in written form, and observing a child read, teachers gather information about the
reading behaviors and cueing systems (meaning, structure, and visnal) used by the student. In order
to establish instructional pricrities for each child in the early stages of literacy development, the
teacher may use the Oral Readmg assessment This assessment helps teachers understand what
mdividual children know and use when reading aloud. Teachers’ observations are erucial and
critical factors informing their decisions about whom and when to assess.

Definition

Observing and creating a written record for a child reading orally is a way of recording fluency, rate,
accuracy, and the use of reading strategies. Fluency and rate are not the same but are related. Fluency
reflects the ability of the reader to read smoothly, which inchades paying attention to punctuation,
groupmg words into meaningful chumks, and nsmg intonations that reflect appropriate meaning of
text. Rate refers to the speed of oral and/or silent reading as measured i words per minute. Reading
strategies include cues such as structure of language, meanings, and visnal components.

Assessment Guidelines

Assess each child individually. The assessment area should be quiet and free from major distraction.
Sit at a small table where you can sit beside the child and where the child can have the book placed
on the table m front of her/him at a comfortable angle and distance. Sometimes many classroom
teachers take oral reading records m the classroom during small group time and'or during “drop
everything and read” time.

The Comprehension Assessment has been adapted for MLPP from the work of Dr. Dorsey Hammond of Oakland Undversity, Ms.
Deamma Birdyshaw of CIERA, Dr. Scott Paris of University of Michizgan, and Dr. Elizabeth Sulzby of University of Michigan.
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Use classroom observations to determine if a child is ready to have an oral reading record taken. If
the child demonstrates an understanding of words, sentences, and story knowledge as well as some
word recognition skill, he/she may be ready to read a portion of text needed for an oral reading
record. The earliest oral reading may be the reading of pictures as labeling or a created story based
on the child’s experience and the pictures. Periodically assess all children so that records of each
child’s growth in reading can be mamtaimed. Taking oral reading records more frequently on children
who are not making expected progress will help you make mformed decisions about what strategies
to emphasize durmg small group guided reading activities.

Famning records should be analyzed for student strengths and imstructional needs, in order to provide
criteria for planning fiuture lessons and formmg purposeful tempeorary groups for guided readng.
Guided reading lessons use the text level corresponding to the group’s instructional level. However,
sometimes the group may include a range of student levels because the mcluded students need a
lesson pertaiming to a specific skill or strategy.

Procedures

1. The teacher will select several books that may appeal to the interests of the student to be
assessed. The books should also be at a readability level that matches the student’s perfor-
mance level. Generally, taking a running record at a child’s instructional level will allow the
teacher to obtain the most discrimmating information for mstruetion. Additional oral reading
records would be taken to establish the independent level of the student.

2. Sitwith the child at a small table where you may hear and record the student’s words quickly
and accurately.

3. Ask the student to choose a book that he'she would like to read from the teacher s book selection.

4. Observe what book cues the student uses as he/she prepares to read the text; 1.e_, pictures on
front of the book and the title.

5. Ask the student to give a prediction regarding what might take place in the book, and record
the prediction.

6. Say to the student: I want to write down everything you do correctly as yon read. So, I am
going to be writing down a lot of your words. I will try to write quickly, but I want to be
accurate. Please read at a comfortable rate so we can both understand the story.

7. Then tum to the 100 plus word passage that you have pre-selected for the student to read
aloud. Generally, this passage should be at the beginming of the book, or the teacher needs to set
the context for what has occurred prior to the events being read about in the passage.

8. The teacher will make a written record of the words the child is reading, using the notation
system that has been taught m traming.



Artifact 8

ORAL RETELLING OF TEXT JUST READ

1. Continue this assessment by asking the student to retell the text portion that was just read
orally. Say to the student: Please tell me what you understand happened in the story that
vou just read to me. Pretend that I did not hear you read the text and that you want me to
know what happened.

2. Using the appropriate retelling mbric (narrative or informational) that 15 provided, the teacher
will record the level that the student’s retelling is most like. It 15 possible that a student will be
at different levels on the rubric for different text qualities.

3. If an emergent reader is unable to gain meaning from a story becanse of multiple errors,
she/he may need to have an intermediate assessment that allows a demonstration of the
student’s story comprehension after hearing the teacher read a story. If the teacher be-
lieves that further comprehension information may be needed, he/she may also use the
oral/drawing retelling of a teacher read story.

Recording Student Progress

The teacher will record the book name, book level, accuracy rate, self-comection rate, and rubric
soores. See the Oral Feading Fluency Rubric and Oral Reading Retelling Rubric for criteria.
Locate the level that is the “best fit” for the child’s reading performance, and record that score on the
student record under Oral Reading. Teachers need to specify the student’s instructional reading
level (the student is able to read a selected passage with 90 percent to 94 percent accuracy) in order
to plan appropriate instruction nsing appropriate materials. It is also helpful for teachers to record the
student’s independent reading level (the student is able to read a selected passage with 95 percent to
100 percent accuracy) for each smudent in the observation/comments section of the mdividual literacy
progress profile. This will help teachers provide students with appropriate books that can be read
mdependently.

Analysis

The analysis of an oral reading record begins by identifying which cueing system the child uses most
often. If the child i1s making substitutions n text that are based totally on one cueing system, then
additional mstructions to develop awareness and use of other cueng systems would be the next step.
A good reader will use visual meaning, and structure cues flexibly and strategically when trying to
determine an unknown word during reading.

Consideration should be given to the accuracy and self-correction rates of the clhild as she/he reads.
If a child makes nultiple errors and shows little effort to self-comeet, the teacher may wonder if the
child has a view of reading as word calling, rather than making meaning or as a process of comnmmi-
cating 1deas. Another possible scenano is the child who stops to work on every word for accuracy,
using only visual cues to determme the word, rather than flexibly using meanmg and structure cues.

A third way to analyze the approximations that the child made while reading is to categorize the

types of words that created difficulty for the child. Are the words names or techmical terms that are
connected to the content and may reflect a lack of background kmewledge about the text?
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Reading Attitude Survey
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Oral Reading Record

Student Jm. ﬂ m ];U/{f Age

L ] Grade  Date

— —

—_ e

Text Difficulty
ﬁy Text (95-100% Correcl)

D Instructional Text (90-94% Correct)

D Hard Text (Below 90%% Correct)

Text Familiarity
Not Previously Read

[[] Read Previously i

S

Text Tnlc:_DLU’ m@m&{ Text Level: 0 B

o HB | -[i7]+ [] - iz

=]

Total Wards  Errors Totul

Words Accurncy Rale

Example Scoring: 98 words read minus 6 errors cquals 92. Then divide 92 by 98, and multiply by

100, and you will find the 93% accuracy rate.

Total Errors + Total Sclf -Comections

Total Self-Corrections

Do not round off the number.

Rate of .
Self-Corrections ' y OJ

Competencies: Fluency:
{Check Ohserved behavior) (Check one)

[ Seli-monitors
[J L6 | Matching
Directsonality

At un unknown word, the child attempts (o use:
{Check Observed behavior}

[] Meuning or picture cues \‘\
[[] Sentence structure &&\

[[] Visual letter'Saund Tdentification

Self Corrects by attempting to use:
(Check Observed behaviar) F
[] Meaning ar picture cues \
[[] Sentence structure
[] Visual letter/Sound Identificotion

[ Bxdent, phrascd reading (4)
Mixed word-by-wued and phrased reading (3)
D Mostly ward-by-word remling (2)
I Al word-by-word reading (1)
[C] Appropriate expression/intonution

Retelling:
(Write score fram rubric in the box. For additional

infarmation, ses individual student rubric sheet)

Narrative Iuformationnl
[ Mlge’s main idea [[] Central pumose
w:::elmnrm [] Restatement/elements
[ Story stucture [J Thought development

[] linguistic spillover [[] Linguistic spillover

126

Comments: \
G A({J\M/
WS
MLPP Secund Edition/2000 Proof #8  5/09/01



Artifact 13



Student F VI A4 ¥ AAN

Lo

Age Grade

Running Record Worksheet

Date

Informatio

Page

Title:

MSV ||

i

o

rd V
V v ¥ W

VV v v in-

v & ¢ 7
4 \ (W 4 8 3y & .
¥ VvV VvV v Vv
g £ 3
A Y 4 i ¥ ¥
% 7 LV { ¥ L/ & ¥ .
r'd ' v o
é‘ w, v
¥
s A V4 [ t
V v vv vV VS L
2

vV

MLPP Second Edition/2000

7

i

M 2t et

Proof #8  5/09/01



NS G ARLESLAARR G REWWWO A

Student {\' XAN A O Age ﬁf Grade Date
Text Difficulty Text Familiarity
D Easy Text (95-100% Correct) B{\Iet Previously Read
msn—uctional Text (90-94% Correct) D Read Previously

D Hard Text (Below 90% Correct)

e ————— e

APV E PV, 5“/‘ 1,
Text Title:_ (2 QDAY T4r = Text Level: p
v
AH T = 190l = [|A| x100 = %
Total Words ~ Errors Total Words Accuracy Rate

Example Scoring: 98 words read minus 6 errors equals 92. Then divide 92 by 98, and multi
100, and you will find the 93% accuracy rate. Do not round off the number.

Total Errors + Total Self -Corrections  — Rate of t . ) )
Total Self-Corrections Self-Corrections
Competencies: Fluency:
(Check Observed behavior) (Check one)
[ Self-monitors uent, phrased reading (4)
F %Lto 1 Matching %)Ijﬁxcd word-by-word and phrased reading (3)
Directionality [JMostly word-by-word reading (2)

[C] All word-by-word reading (1)

At an unknown word, the child attempts to use: ] Appropriate expression/intonation

(Check Observed behavior)
[C] Meaning or picture cues

Retelling:
[] Sentence structure (Write score from rubric in the box. For additional
| [[] Visual letter/Sound Identification information, see individual student rubric sheet)
Narrative Informational

Self Corrects by attempting to use: D Plot’s main idea [] Central purpose

(Check Obécwed behavior) [ Story/element [] Restatement/element
D Meaning or picture cues m/gfory stucture [:I Thought developmet
[[] Sentence structure [] Linguistic spillover ] Linguistic spillover

isual letter/Sound Identification
Comments:
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Oral Reading Fluency Rubric
4 Floent. phrased reading

Feads primarily in larger meaningfnl pheases; fluent, phoased reading with a few word-by-
word slow downs for problem-solving;,  expressive imterpretation  is ewident at places thyongh-
out the reading; attenfion o puncmaton and syniax; rereading for problem-solving  may be
present but reading is generally fluent.

~ Mixed word-by-word and phrased reading
-—

A mixiare of word-by-word reading and fluent, phrased reading (expressive inteTpretation);
there is evidence of attenfion to punctiaton and symtax; reading for problem-solving may be
present.,

2 Mosily word-by-word reading

Mlostly word-by-word: reading but with some two-word pheasing and even a conple of three-
or fonr-word phsases (expressive interpretation); evidence  of swareness of syntax and punc-
teation, althongh not consistently  so; rereading for problem-solving. may be present .

1 Al word-hy-word reading

“Wery liftle fluency; . all word-by-word reading with some long pauses betwesn words; almost
no recogmition of syntax or pheasing (expressive  interpretstion);  wvery little evidence of aware-
ness of punctuation; perhaps a couple of two-word pheases . but generally disfluent; some
word grouvpings swlkward.
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A Good Friend

Misha stumbled into her room and sank down -
miserably onto her bed She wished she could take back her

\\\\\

.....

angry words had just poured out.

Misha knew that she was jealous of Anna’s talent
for drawing. Anna could draw so beautlfully, and Misha
so wanted to be an artist. Misha felt her tears dr1pp1ng
onto her pillow, and then she felt something chilly and
damp touch her arm. She looked down and saw her playful
cat, Oliver.

Oliver meowed and rubbed agarnst Misha’s shoulder.
The tearful girl began to stroke the affectionate cat. She petted
him tenderly until her tears stopped. Oliver purred and rolled
playfully onto his back., He patted Misha’s hand and Misha
chuckled loudly. ’ e z ;,-

Oliver knew how to make her forget her troubles He
was a good friend. Misha wanted to be a good friend, too. She
decided to draw Anna a portrait of Oliver.

1. Why was Misha upset?
2. What did Oliver’s actions persuade Misha to do?

132 ¢ Fluency Assessment ¢ Grade 3



Reading Attitude Survey
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Oral Reading Record
st PONINN  age § onmie 3 vue 1216710
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Oral Reading Fluency Rubric
4 Fluent. phrased reading

Beads primarily in larger meaninsfol pheoases; fluent, phrased reading with a few word-by-
word slow downs for problem-solving;  expressive  interpretation  Is evident at places thpough-
out the reading; sttenton to puncmaton and syntsx; reresding for problem-zolving may be
present but reading is gemerslly fluent.

~ Mixed word-by-word and phrased reading
m—

A mixtare of word-by-word reading and fluent, phrased reading (ewxpressive interpretation);
there is evidence of attention to punctmaton and syntax; reading for problem-solving may be
prESEnL.,

I Mostly word-by-word reading

Mostly word-by-word: reading but with some two-word phyasing and even a couple of three-
or four-word phsases (expressive interpretation)); evidence  of awareness of syntax and puonc-
tuation, slthonzh mot consistently  so; rereading for problem-solving:. may be present .

1 Allword-by-word reading

Very lile fluency; . all word-by-word reading with some long pauses between words; almost
oo recognition of syntax or pheasing (expressive  interpretation);  wvery litle evidence of aware-
ness of puncteation; perhaps a couple of two-word pheases . but generally disfluent; some
word groupings  awkward.

Feantaz, T, & Finnell, G 8 (19906), Sidad Racdleg, (Toad Fiesf Srade Readivg for AR Olidven. Pressmouch, XH: Hainemonn

TP Second Editin 20040 Prool #8 50001 127
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At the Shoe Store ~ "o

Write the missing end mark for each sentence.

Then circle the letter in the matching column. 3 (
o
) ©
$ALE|
2oy
\ ¥ T
l»'".".,‘{ iR kit | el v 258 i v AN St e T

1. Have you shopped in Kirby's shoe store 2

It sells all kinds of shoes

2
3. It has boots, sandals, and slippers _._
4

It also sells sneakers _...

5. Is the big sneaker sale this weekend ~

5. Ji e vk T nrony od5cOmeiv Yoo

7. Kirby has been busy getting ready

8. Does the store have sneakers in every size = S Pl Vv

9. Wow, the shosboxes are stacked to the ceiing _|_|B | J | T’

10. My, it's going to be a ~sy weekend = P|W H‘

11. But Kirby likes it that way _._ M| K| Q

12. Can you guess why ~ R|{N| A

To find out why Kirby likes busy weekends, . write the circled
letters above on the numbered lines below.
Q Sneaker sales always
lL'___ T aop [ LG
3 668 10 11 2 7 5 8 4 9 12 1
TP PAsI oK - Teahar's Helper” - TECATIS2 « Aug.Begl, 2107 3
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I Do Not Want to Go to Bed

I do not want to goto bed.

I like to stay up late.

Ilm bouncing off the bedroom walls
and, frankly, feeling greatl

I Im dancing like a maniac

instead of counting sheep.

My momsays, "Time for bed"

My dad yells, "Get your butt to sleepl"

| .m not sure what my bottom
hasto do with anything,

but that .s okay because | .d rather
jump around and sing.

I donit knowwhat it was

that made me feel so wide awake.
Couldit have been the Red Bull
and the double-chocolate cake?

I wonder if the seven cups
of coffee plus desert

of Hershey bars and Skittles
are what left me this alert?
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My Pig Won1t Let Me Watch TV

My pig won't let me watch TV
It's totally unfair.

He watches anything he wants
but doesn't ever share.

I never get to watch cartoons

or anything like that.
He's busy watching farming shows.
I should have got a cat.

I should have got a goldfish

Or a guinea pig or goat.

Instead, T've pgot this pig

who's always hogging the remote.

—-Kenn Nesbitt
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Bubble Wrap, Bubble Wrap

Bubble wrap, bubble wrap,

Pop, pop.. pop-
Wrapped around my bottom.

Wrapped around my top.

I m double-wrapped in bubble wrap
It" s covening my clothes.

It's wrapped around my fingers.
It's wrapped around my toes.

Ilve wrapped myself in bubble wrap
exactly as [Id planned.

But now [lm tied so tightly,

I can barely even stand.

Ilm having trouble walking.
I can hardly even hop.
I guess II Il have to roll today.

Pop. pop, pop.
—-Kenn Nesbift (based on an idea by Donna Lee Murphy)
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My Excellent Education

How to juggle.
How to hop.
How to make

my knuckles pop.

How to whinny.
How to cluck.

How to talk
like Donald Duck.

How to wiggle
both my ears.
How to fake

convincing tears:

How to yo-yo.
Capture flies.

Eoll my tongue .
and cross ‘my eyes.

How to make a

piggy snout,
How to make
mv eves hin att
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