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What is Fluency?
Fluency has three main 

elements:
• Accuracy in word decoding
• Automaticity in recognizing 

words
• Appropriate use of prosody 

or meaningful oral 
expression

Hudson et al (2005)
article “Reading Fluency assessment
and instruction: What, why, and how?”

Worthy & Broaddus,
(2001/2002) claim that  

“Fluency is an intragal part 
to comprehension and is a 
critical component of 
successful reading, but even 
researchers don’t agree on 
a single definition…it 
consists not only of rate, 
accuracy, and automaticity, 
but also of phrasing, 
smoothness, and 
expressiveness” (p.334).  



Fluent readers are able to 
read…

Smoothly
Accurately
Naturally
With expression
With appropriate phrasing



Poor Readers…
Make excessive decoding errors
Read words correctly but too much effort into the text
Exhaust their cognitive resources (that should be devoted to 
comprehension)
Are able to decode, but cannot put words together in a way 
that gives expression and meaning to their oral reading

“The result of any of these manifestations is often poor 
comprehension, a decided lack of enthusiasm for reading, and a 
personal sense of failure” (Rasinski, 2006, p.704).  



Proficient Readers Have 
Knowledge, Skills, and More

Readers must be able to perform at 
least two tasks interdependently
“…determine what words constitute the 
text while simultaneously constructing 
meaning” (Kuhn & Stahl, 2000, p.5)

and
Read with expression



Proficient Readers Have 
Knowledge, Skills, and More

By the end of second grade students are able to 
read…

• Blends
• Consonant digraphs
• Compound words/Contractions
• Multisyllabic words
• Words with irregular vowel patterns
• Punctuation

These vocabulary and phonics skills aid in the rate at which students 
can read.  The smoother the child can read, the easier it is to work on 
expression (a rhythm and flow that sounds like music).



What is considered 
proficient?





Fluency’s Relationship with Other 
Components of Reading
Students must understand…

Phonics/Phonemic Awareness
• Concepts of print
• Phoneme awareness
• Basic sound-symbol 

correspondences
• Words are recognized for their 

visual features

Vocabulary 
• Information about sight words: 

spelling, pronunciation, and 
meaning through four distinct 
phases: prealphabetic, partial 
alphabetic, full alphabetic, and 
consolidated alphabetic

• Recognize grade-level appropriate 
words 

• Determine the meaning of 
unknown words through context 
clues

Kuhn & Stahl, 2000, p.2-3



Fluency is the gateway to 
comprehension

Rasinski (2006) stated that
“Readers must be able to decode words correctly and 
effortlessly (automaticity) and then put them back together 
into meaningful phrases with the appropriate expression to 
make sense of what they read” (p.704).

Kuhn & Stahl (2000) stated that
“automatic word recognition allows readers to concentrate on 
the meaning of the text, rather than on identifying words.  
Thus, automatic word recognition allows one to focus 
contextual analysis on constructing meaning, rather than on 
decoding” (p.5).  



What the states’ standards say all 
second graders should know about fluency

Georgia:
ELA2R2 The student demonstrates the ability to read orally with speed, accuracy, and expression. The 

student 
a. Applies letter-sound knowledge to decode quickly and accurately. 
b. Automatically recognizes additional high frequency and familiar words within texts. 
c. Reads familiar text with expression. 
d. Reads second-grade texts at a target rate of 90 words correct per minute. 
e. Uses self-correction when subsequent reading indicates an earlier misreading within grade-level text. 

Michigan:
R.FL.02.01 automatically recognize and fluently read identified grade-level high frequency
words encountered in or out of context.
R.FL.02.02 use punctuation cues (periods and question marks) when reading aloud with
intonation, pauses, and emphasis.
R.FL.02.03 read aloud unfamiliar text with a minimum of 90% accuracy in word recognition
at an independent reading level.



What else should they know?

In order to be proficient in fluency, students 
similarly, need to be proficient in vocabulary, 
phonics, phonemic awareness standards.

These standards can be accessed at:
Georgia:  

https://www.georgiastandards.org/standards/Georgia%20Performance%20St
andards/Grade-Two-GPS.pdf

Michigan:
http://www.michigan.gov/documents/2nd_ELA-Intro_Ltrweb_135110_7.pdf
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Order of Instruction

“Because improvements in automaticity are determined by gains in 
reading rate, it is not difficult to see why students (and teachers) 
begin to focus almost exclusively on improving reading rate as a goal 

for fluency instruction.”
HOWEVER

“I fear that a single-minded focus on using repeated reading to 
improve reading rate, without commensurate emphasis on reading for 
meaning, will not have the desired result of improving comprehension”

(Rasinski, 2006, p.705).



Fluency Instruction
• Fluency needs to be explicitly taught in classrooms 

and students need experiences that target fluency 
in second grade.  Worthy & Broaddus (2001/2002) 
stated “Students also need to understand that the 
goal of reading is constructing meaning and that 
fluency in oral reading helps to develop ease, rate, 
and understanding while reading silently” (p.334).

• Lessons should target both automaticity and 
prosody separately

• Both automaticity and prosody contribute to 
comprehension



Fluency Instruction
Direct Instruction should include the following components in any 

order:
Choral reading
Repeated reading
Taped reading
Cross-aged reading
Readers Theatre
Buddy Reading
Peer-Mediated Reading
Shared Reading
Performing monologues, poems, songs, chants, etc.



Implementing Fluency Instruction

The teacher will also use information 
learned from students’ oral reading, 
primarily in guided reading groups, to 
determine lessons to increase student 
proficiency.  
Lessons can be taught in differing 
environments: one-on-one, small group, 
and large group instruction.



One Way to Assess Fluency Instruction

Select a passage at the students instructional level
Have student read for one minute
Count number of correct words per minute
Provide student with at least one method of direct 
instruction via teacher, peer, or tape
Have student retell the passage 
The student will reread the passage for one minute
Count the number of correct words per minute
Compare results



Scaffolding Instruction

Teachers should motivate students by providing them with 
multiple experiences that target fluency
Readings should be presented in different ways to engage 
students
Students should be given a choice with their reading material (it 
can be funny, silly, or about a topic of interest)
Peer-mediated grouping or cross-age grouping can engage lower 
achieving students to learn from their higher achieving partner
Fluency should be assessed as the student progresses to 
reading at higher levels
It is important to look at the child’s fluency AND comprehension 
when determining independent/instructional levels.



Fitting Fluency Into a 
Comprehensive Reading Program
First and foremost, make sure to provide explicit 
fluency instruction!
Modeling fluent reading and providing student with 
independent reading time is not enough
Students should practice fluent reading in the 
classroom daily
Use repeated readings with caution: the aim is not 
only for faster reading, it should also be meaningful 
and expressive



Fitting Fluency Into a 
Comprehensive Reading Program

Whole Group Instruction (Across Subject Areas)
Read-alouds 
Repeated reading
Shared reading
Performances (songs, chants, poems, etc)

Small Group/Guided Reading
Repeated reading
Readers’ Theater
Performances (monologues, paragraphs, any of the above)
Buddy reading (peer mediated, cross-age, etc)

Independent Practice
Books on tape
Repeated reading
DEAR (independent reading time)



Explicit Teachers of Fluency…
provide explicit fluency instruction that targets both automaticity 
and prosody in the classroom daily.
use high-interest texts such as poems, songs, monologues, and 
Readers’ Theatre to motivate students.
differentiate instruction to meet the needs of all students in the 
classroom  by using whole class, small group, and one-on-one methods
allow students to practice fluency  orally and silently everyday
model fluent reading in read-alouds
teach students that fluency is the gateway to comprehension.  If 
they read fluently, they will be able to understand what they read 
much easier
know that the goal of fluency is NOT speed reading



These components will make a successful 
comprehensive reading program

In an effective teacher of fluency’s classroom, students will be 
successful readers.  They will apply phonemic awareness, phonics, 
and vocabulary skills to decode words and make meaning of text.  
When they have these components of reading “under their belts”
it is evident with their fluency.  Hearing and assessing fluency is 
an indicator that students are comprehending what they read.  
An effective teacher of fluency clearly understands that all 
components of reading are important and influence one another.  
“General growth in reading and, perhaps most significant, 
enjoyment of reading have also increased” in classrooms where 
explicit fluency instruction is targeted (Rasinski, 2006, 704).  
Fluency instruction is a necessary component of any 
comprehensive reading program.



Remember…

“Teacher read-alouds provide models of 
fluent reading, and explicit instruction 

shows students how to develop their own 
fluency” (Worthy & Broaddus, 2001/2002, 

p.342).  
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